


alison.kenworthy
Typewriter
22 - 27

alison.kenworthy
Typewriter
28

alison.kenworthy
Typewriter
29 - 31

alison.kenworthy
Typewriter
Audit Report













































  

 

 
 
Ministry of Education | Analysis of Variance Reporting 

Analysis reporting 

Analysis of Variance Reporting  

School Name:  Homai School School Number:  1317 

 

Strategic Aim 1: COLLABORATION 

 Learning Progress & Achievement - Promote and Improve Educational Success for Maori and all Learners 
 

 Te Reo Maori me ona tikanga is a key feature of our school to benefit Maori and all learners. 
 

Annual Aim:  
 

 

Students can collaborate, communicate and co-construct learning through these authentic learning experiences: 

 Digital-STEAM (Localising our Curriculum) 

 Specialised programs 

 ESOL programs 

 PB4L / Values programs 

 Reo Maori me ona tikanga woven into our Digital-STEAM curriculum to benefit Maori learners and all learners (continued) 

Target:  

 

 
 

 Reading, Writing (Priority Area) and Mathematical skills and techniques are taught through a STEAM approach to learning  

 Students have access to specialised programs to create authentic learning experiences  

 Students can collaborate, communicate and co-construct learning through these authentic learning experiences  

 Priority learners are known to all staff and specific programs are designed to cater for their needs and abilities 

Baseline Data:  

 

 

 

Teachers Voice: 

Teachers Voice (Baseline STEAM Data) 
Attached is our teacher voice – their perspectives, challenges and barriers to teaching a Digital- STEAM Programme. This is our first year 
implementing this curriculum and although a minority group of teachers found this hard – moving from traditional – 21st century teaching, the 
majority of our staff have found this curriculum enriching and exciting.  

  
2019 T1 T3 Comparative Writing 
Our comparative writing data shows a good shift in our writing through our Digital-STEAM Curriculum. What this data shows is that students 
are making progress through a 21st Century Teaching & Learning approach to the curriculum. 

 
2019 Comparative Voices Data – Voices collected over time as new data SET to support our teaching & learning programmes and impact on 
learners learning. 
 

https://docs.google.com/document/d/13R4ju3ZztZ-O53J6tBMzRx6Y9wTI3ObaJkihFAlCxg4/edit
https://docs.google.com/document/d/1bO3ZPhLWNiQJd7PmUwng-3-2BDDZvonuJd21m_p3g5s/edit
https://drive.google.com/file/d/18YlD4GzIApMxZLoHheVU1U6_xVLtsVWG/view?ts=5dbf8345
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Analysis reporting 

Analysis of Variance Reporting  Actions 

What did we do? 

Outcomes  

What happened? 

Reasons for the variance  

Why did it happen? 

Evaluation  

Where to next? 

Providing ongoing explicit PLD and support 
for all staff around implementing and 
integrating Reading, Writing and 
mathematical skills and techniques through 
a Digital-STEAM approach to learning. 
 
Whanau STEAM information evening in 
Term 1 
 
Collecting teacher voice to evaluate where 
we are at as a school on STEAM curriculum 
implementation 
 
Utilising SSTs  expertise to run Specialised 
Programmes. To support student 
engagement and diverse learning styles. 
Programmes included: Hard Materials, 
Gardening, Cooking, Electronics and Sports. 
 
Purchasing new resources for classroom 
teachers to support teaching and learning 
programmes. 
 
 

*On going PD in DMIC - Workshops and In 
class Support 
*PD on being a Digital Citizen 

Improvement in student engagement  
Collaborative Approach to Learning 
 
Whanau engagement and understanding the 
way the new Digital curriculum will be 
implemented. 
 
Teachers Voice (Baseline STEAM Data) 
A case study was used to evaluate our teachers 
perspectives on STEAM curriculum. Although we 
still have much to develop, our first year of 
delivering a STEAM curriculum has shown some 
good improvements in writing. 
 
Resources supplied for each of these specialised 
programmes. Not on the 2019 budget. Some 
Resources and equipment were funded by an 
outside funding agency. 
 
 
Supplying resource kits for our new curriculum 
delivery wasn’t part of the 2018 budget. 
However, by supporting our classrooms with 
these resources, teaching programmes were 
innovative, exciting and engaging. 
 

 

 

To ensure that all Teachers felt confident in 
integrating Reading, Writing and Maths into 
the authentic learning experiences. 
 
Some teachers still find STEAM curriculum hard 
to implement in their everyday programmes, 
but ongoing support through modelling, 
exemplars and team teaching will be available 
as well as our weekly RbL focus on Curriculum. 

 

 

 

 

 

 

 

DMIC Programme was only implemented in the 
Junior School. This has proven to be an 
effective programme and will be implemented 
acroiss the whole school in 2020. 

 
 

Ongoing PLD in 2020 to develop our Digital-
STEAM curriculum and support teachers at 
the classroom level. 
 
Continual work with Jackie Smith from Kiwi 
Schools to support us on our Digital STEAM 
journey. 
 
Continue to work with Laurayne Tafa on 
localising our Curriculum 
 
Align our STEAM with our CoLs (Manurewa 
Kahui Ako) goals and achievement.  
 
Provide funds in our 2020 budget to support 
our Specialist Programmes, which are linked 
to our STEAM Programmes 
 
 
 
Provide funds in our 2020 budget to support 
our STEAM Programme 
 
 
DMIC PLD will be organised in term 1 2020 
and implemented across the whole school. 
 
 
 
 
 
 

https://docs.google.com/document/d/13R4ju3ZztZ-O53J6tBMzRx6Y9wTI3ObaJkihFAlCxg4/edit
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Tātaritanga raraunga 

 

Strategic Aim 3:  
INTERACT 

 Effective Teaching - Promoting Family-Like Context 
 

Annual Aim:  
 

 

To accredit new 2019 Lead Coaches (including those who were conditionally accredited in 2018), and build RbL (Relationship-based 
Learning) expertise. 
 

 Effective RbL classroom observation tools provide evidence for optimal learning conversations and co-construction 

Target:  

 

 

 

 Explicit teaching using learning intentions and success criteria with students in ways that utilise students’ prior knowledge and help 
them to co-construct new knowledge 

 

 Impact coaches provides opportunity for teachers to identify optimal teaching strategies that promote learner success 

Baseline Data:  

 

 

 

 
2019 Teacher Voice Time 3 Collecting teacher voice as data to determine needs and support. This was an ongoing practise embedded into 
our learning culture and will continue as an optimal teaching condition. 
 
Teacher Takeaways from LI / SC PLD Term 1 Further teacher and teacher aide voice used as data to support their learning. 

 
2020 Annual Goals - Developing  Sustaining & Consolidating - Our focus for 2020 

 

Planning for next year:  
 
In 2020 we will continue to develop our Digital-STEAM Curriculum to support our teachers with their capabilities and pedagogy for integrating the learning areas with a STEAM 
focus. Our 2020 budget has been aligned to support us with the necessary resources and equipment to ensure we provide a programme that is innovative and engaging for our 
learners. We will continue to seek support from Kiwi Schools Jackie Smith, our ClusterDigital & IT provider as well as Laurayne Tafa from TafaEd & Cognition Education. As our 
RbL (relationship-based Learning) facilitator. 
 
Our 2019 annual goal for STEAM curriculum has transferred to our 2020 focus, which is to ensure:  

 students can collaborate, communicate and co-construct learning through these authentic learning experiences and; 

 Priority learners are known to all staff and specific programs are designed to cater for their needs and abilities.   
 
Our other annual goals for STEAM will continue to be develop alongside these 2 main focus points. 
 
Writing will continue to be our focus aligning these to a robust reading programme. Our Curriculum and Guiding Coalition Teams will track students progress each term and 
evaluate our impact on learning. 
 
We are currently working with Vision  Education to support our PaCT Tool PLD and have completed our PLD journal. However, for this to happen the completion of our RbL PLD 
Journal Feedback needs to be submitted. This is almost completed for submission. 
 

https://docs.google.com/document/d/13uB8RbZBI0wDdYJ4pMAagHmGSsoy6-5JBmyZ7l-v2JY/edit
https://docs.google.com/document/d/1dbkSnYYBEeFgL2qn7orTL8wmHC41afit2iVTWrtxkkI/edit
https://docs.google.com/document/d/1ZtV94FXGZBEmH2LTmm64zEsnxhb8z_B9wvoW5ALRzZE/edit
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Analysis reporting 

Analysis of Variance Reporting  

Actions 

What did we do? 

Outcomes  

What happened? 

Reasons for the variance  

Why did it happen? 

Evaluation  

Where to next? 

Training new Impact Coaches to 
support teacher at the classroom level.  
 
New staff will go through a 5 day 
induction programme to support their 
integration into the school 
 
Ongoing support & guidance from RBL 
facilitators, LT & RW.  
 
Building  leadership capability in RBL 
role, supporting other Lead Coaches 
with the understanding of the RBL 
profile. 
 
Document created for T1 Obs through 
the use of Part 3 of the observation 
tool.  
 
PLD for RBL every Wednesday 
focussing on a specific area identified 
via voices/data collected. T1 - 1.5: 
knowing your learners and their 
learning needs. 
 
Teachers supported by Lead Coaches 
to analyse and identify what their 
student voices were saying. This also 
enabled Teachers to identify next 
steps, and confront the issue of 
Teachers needing to be clear! 
 

New learning (building pedagogical 
understanding) has taken place with new 
Teachers & LC’s (Lead Coaches) using RbL tools 
& their understanding of GPILSEO 
 
Support and guidance from LT & RW on using the 
RBL observation tool effectively to collect data 
that was used to inform teacher practice.  
 
New staff members were supported by Principal 
and senior leaders through an induction 
programme to give them the opportunity to learn 
and develop their pedagogy for how things are 
done at Homai. 
 
 
Provided effective and explicit PLD each week to 
support leader and teacher capabilities for RbL 
reform. 
 
Teachers understanding the importance of 
understanding individual students’ learning 
capabilities, by building a learning relationship of 
who they are, and how they learn best. 
 
Quality Assurance and moderations of data 
collected. Student voice collected (priority 
students first - Maori, then Pasefika)  the 3 
questions from Part 3 of the observation tool, to 
collect data on effective teaching practice 
 
 

 
Ongoing support required to 
consolidate and sustain teachers 
and leaders of best practice. 
 
 
 
 
 
Clear indication that teachers were 
not being explicit on the learning 
and how students could 
become  successful, and monitor 
their own success.  
 
 
To ensure staff stay true to RBL, 
uphold the integrity of the research 
and how this can enable us to 
become NE Teachers/Leaders. 
 
Through our PLDs, voice 
collections and evaulations, some 
teachers still prefer the traditional 
teaching style to the 21st century. 
This will be a continual focus for 
2020 to support and develop these 
teachers / SSTs pedagogy for 
current and agile learning. 
 
 
 
 

 
2020 Homai staff through the support and 
guidance of lead coacxhes and Prin cipal will 
consolidate the good practices that are in place 
and continually monitor progress at all levels of 
the school – systems / leadershiop / teachers / 
students 
 
Relationship-based Learning will continue to be 
our reform of berst practice, giving a more 
personal feel to our school culture – Te 
Korowai o Homai. This will be unpacked at our 
2020 full staff eretreat in January. 
 
Relook at our induction process and ensure all 
relevant doc uments are up to date. 

https://drive.google.com/open?id=1cpKswQc1vZIwQhv7KeTAH_YrxEQTPUBp5JVkVds62C4
https://drive.google.com/open?id=12GGEvWHruw4_zWOTvTvsAVxYu7ryNo9DnTEWzbxYyJc
https://drive.google.com/open?id=12GGEvWHruw4_zWOTvTvsAVxYu7ryNo9DnTEWzbxYyJc
https://docs.google.com/document/d/11-KtdELnvEyr4fiYs2wnFeF74R3Ws8bPtPwarV4SS3A/edit
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Tātaritanga raraunga 

 

 
Strategic Aim 4:  

MONITOR 
Code of Practices - Monitor Impact on Learning 

 
 

Annual Aim:  
 

 

Teaching & Learning pedagogies are explicitly monitored using the GPILSEO self-review tool 
 
AREA data is collected,  moderated and interpreted each term to identify any anomalies or barriers to learning 

Target:  

 

 

 Leaders and teachers engage with and monitor progress towards successful outcomes for Maori learners  

 Culture Counts - RbL initiative is embedded and sustained, through the seven GPILSEO dimensions  
 

 Academic vision, goals, and targets focused on Maori learners’ AREA data and specific measures of progress is sustained. 

 Maori learners’ performance statistics, in terms of AREA data, are the same as, or better than, national averages for all learners. 
 

Baseline Data:  

 

 

 

 
Leadership Voices: 2019 Synthesis of Leaders Voices 
 
GPILSEO Our monitoring tool 
 

Planning for next year:  

 
 2020 RbL (Relationship-based Learning) will  been the korowai of all we do at Homai – Create optimal learning conditions. Interact within a whanaukaupapa and monitor our Impact on leading 
teaching and learning. 
 
As the leader of Learning I will continue to coach and mentor my Lead Coaches and this model will be used to support the coachihes.ng and mentoring of our Team Coaches. 
 
 

https://docs.google.com/document/d/1w2oqwuXQbr6ed2bL1mmy9ym4CN1n-odwOq3DYtn6vEY/edit
https://docs.google.com/document/d/1r8ujvUDaoHWYvHRwQFE9ZBbd6vdkbnO6vF-m54XOqpA/edit
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Actions 

What did we do? 

Outcomes  

What happened? 

Reasons for the variance  

Why did it happen? 

Evaluation  

Where to next? 

 
The GPILSEO model is used to monitor 
progress at all levels of the school. 
 
 
 
 
 
 

 
The GPILSEO model is our analytical tool to 
help us  investigate the degree of our 
pedagogic intervention.We used this at our 
PLDs to keep all staff informed and focused on 
our learning goals. 
 
Some of our learning goals were not quite 
achieved – example Attendance (view our 
GPILSEO document). This will be an area of 
focus in 2020. 
 
 
We use AREA (Attendance Retention 
Engagement Acheivement) with our GPILSEO 
to  monitor our teaching and learning goals. 

 
The GPILSEO model was new to our 
staff and an area for development. It 
was developed more at the leadership 
level and in 2020 will be implemented 
at the classroom. 
 
Our schoolwide attendance goal of 
85% was not achieved in 2019. There 
were many factors that caused this 
variance such as the chickpox / 
meseales scare, other illness and 
unjustified absences. 
 
Our AREA data that aligns with the 
GPILSEO model shows some great 
shifts in writing, but minimal in reading 
and mathematics. Again with the 
development of our new digital-
STEAM Curriculum and teachers 
shifting from traditional to a more agile 
teaching pedagogy, we were seeing 
pockets of change rather than whole 
school change. This will continue and 
priority teachers have been identified 
for ongoing support in these areas. 
 

 
The GPILSEO Model will be implemented at 
the classroom level so that a more personal 
focus by classroom teachers is developed. 
 
Lead Coaches will support Team Coaches will 
this new learning, so that practices and 
protocols are com mon across the school. 
 
As leader oif learning, the Principal will quality 
control the “HOW” this is implemented and 
monitor progress through the schoolwide 
GPILSEO tool. 
 
We will continue to use research that supports 
our common practices and are agentic to our 
school culture and way of life at Homai. 
 
 

Planning for next year:  

 
In 2020 the GPILSEO model at the classroom level will be unpacked. GPILSEO at the Classroom   
This model will be used to support teachers at the classroom level. This model will support teachers to track student  progress and plan DATs and learning to develop learners. 
 
Each week RbL PLDs will focus on the GPILSEO model and used as part of our data SET to analysis  what is happening at the classroom level and what support our teachers need 
to be effective and successful.Attached is lour article that supports what we do at Homai and we will consolidate these practices in 2020.   
 https://gazette.education.govt.nz/articles/relationships-rule-at-homai-school/#jumpto-student-view-of-success- 
 

https://docs.google.com/presentation/d/1PlLYg1PX7gxJbM6Ci8PbbvPHA_cucCz7q6BbP_wDbQI/edit#slide=id.p1
https://gazette.education.govt.nz/articles/relationships-rule-at-homai-school/#jumpto-student-view-of-success-
alison.kenworthy
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, 

Homai School 
89 Browns Road 
Manurewa 2102 
Auckland 
 
 
To whom it may concern, 
 
Our students staff and school community are thankful and grateful for the kiwisport funding 

we received, that supports our students to participate in active outdoor sports, leisure and 

pursuits. This funding provides our students with the opportunities to develop, explore, and 

engage in these outdoor learning endeavours to encourage healthy lifestyles and wellbeing. 

 

This year’s funding allowed us to support outdoor programmes such as sports equipment, 

especially with our increasing roll and sports uniforms for our rugby and netball teams that 

participate in our Manurewa Primary School Sport. Each year we are seeing more of our 

students participating in these outdoor opportunities, which are leading them into weekend 

club sports, building their confidence and developing good leadership skills and qualities. 

 

The funding also provided some support for our end of year camp, which was a success as 

almost 95% of our students were in attendance and had a great time building on their 

leadership skills. This was definitely one of our most successful camps in terms of attendance 

and participation. 

 

Once again we are grateful for the ongoing support of our students and their physical and 

emotional wellbeing. 

 

Yours Sincerely, 

 

Rosina Wikaira  
Principal Homai School 

alison.kenworthy
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 BDO Auckland 

 

INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF HOMAI SCHOOL’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2019 

 
 
The Auditor-General is the auditor of Homai School (the School). The Auditor-General has 
appointed me, Matthew Coulter, using the staff and resources of BDO Auckland, to carry out the 
audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 2 to 21, that comprise the 
statement of financial position as at 31 December 2019, the statement of comprehensive revenue 
and expense, statement of changes in net assets/equity and statement of cash flows for the year 
ended on that date, and the notes to the financial statements that include accounting policies and 
other explanatory information. 
 
In our opinion the financial statements of the School:  
 

• present fairly, in all material respects: 
  
o its financial position as at 31 December 2019; and 
 
o its financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with 
Public Sector Public Benefit Entity Standards Reduced Disclosure Regime as applicable to 
entities that qualify as tier 2. 

 
 

Our audit was completed on 25th May 2020. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the 
Board of Trustees and our responsibilities relating to the financial statements, we comment on 
other information, and we explain our independence. 
 
Emphasis of Matter – COVID-19 
 
Without modifying our opinion, we draw attention to the disclosures in note 25 to the financial 
statements which outline the impact of the COVID-19 pandemic. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing 
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our 
responsibilities under those standards are further described in the Responsibilities of the auditor 
section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a 
basis for our opinion. 
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Responsibilities of the Board of Trustees for the financial statements  
 
The Board of Trustees is responsible on behalf of the School for preparing financial statements that 
are fairly presented and that comply with generally accepted accounting practice in New Zealand. 
The Board of Trustees is responsible for such internal control as it determines is necessary to 
enable it to prepare financial statements that are free from material misstatement, whether due to 
fraud or error.  
 
In preparing the financial statements, the Board of Trustees is responsible on behalf of the School 
for assessing the School’s ability to continue as a going concern. The Board of Trustees is also 
responsible for disclosing, as applicable, matters related to going concern and using the going 
concern basis of accounting, unless there is an intention to close or merge the School, or there is no 
realistic alternative but to do so. 
 
The Board of Trustees’ responsibilities arise from the Education Act 1989. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an 
auditor’s report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out 
in accordance with the Auditor-General’s Auditing Standards will always detect a material 
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures, 
and can arise from fraud or error. Misstatements are considered material if, individually or in the 
aggregate, they could reasonably be expected to influence the decisions of readers taken on the 
basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, 
whether due to fraud or error, design and perform audit procedures responsive to those 
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our 
opinion. The risk of not detecting a material misstatement resulting from fraud is higher 
than for one resulting from error, as fraud may involve collusion, forgery, intentional 
omissions, misrepresentations, or the override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design 
audit procedures that are appropriate in the circumstances, but not for the purpose of 
expressing an opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board of Trustees. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by 
the Board of Trustees and, based on the audit evidence obtained, whether a material 
uncertainty exists related to events or conditions that may cast significant doubt on the 
School’s ability to continue as a going concern. If we conclude that a material uncertainty 
exists, we are required to draw attention in our auditor’s report to the related disclosures 
in the financial statements or, if such disclosures are inadequate, to modify our opinion. 
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Our conclusions are based on the audit evidence obtained up to the date of our auditor’s 
report. However, future events or conditions may cause the School to cease to continue as 
a going concern. 

 

• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 

• We assess the risk of material misstatement arising from the Novopay payroll system, which 
may still contain errors. As a result, we carried out procedures to minimise the risk of 
material errors arising from the system that, in our judgement, would likely influence 
readers’ overall understanding of the financial statements. 

 
We communicate with the Board of Trustees regarding, among other matters, the planned scope 
and timing of the audit and significant audit findings, including any significant deficiencies in 
internal control that we identify during our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
Other information 
 
The Board of Trustees is responsible for the other information. The other information comprises the 
Analysis of Variance, Board of Trustees Listing and Kiwisport Report, but does not include the 
financial statements, and our auditor’s report thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this 
regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the 
Auditor-General’s Auditing Standards, which incorporate the independence requirements of 
Professional and Ethical Standard 1 (Revised): Code of Ethics for Assurance Practitioners issued by 
the New Zealand Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 
 
 
 
Matthew Coulter 
BDO Auckland 
On behalf of the Auditor-General 
Auckland, New Zealand 
 


